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Abstract 
In 2021, the Adolescents 360 (A360) project pursued a human-
centered design (HCD) process to layer complementary economic 
empowerment components on top of its existing sexual and 
reproductive health (SRH) interventions targeting adolescent girls 
aged 15 to 19. Given the volume of evidence informing successful 
approaches for improving economic and empowerment outcomes for 
adolescents, we pursued an intentionally evidence-informed and 
gender-intentional design process, while trying to also respond 
directly to user insights. In this open letter, we share how we utilized 
and validated the evidence-base while applying the core tenets of HCD 
(empathy and user insights) to design holistic, layered programming 
for girls. We describe three overarching categories which depict how 
we used the existing evidence and new user insights to strengthen 
our design process. Often the evidence base allowed us to expedite 
finding a solution that worked for our users. However, at times there 
was a disconnect between what we knew worked in the evidence base 
and what our users said they wanted. New insights also allowed us to 
build a greater understanding of our users’ lived experiences where 
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there were existing evidence gaps. We were aided by the engagement 
of a technical partner, BRAC, who synthesized evidence for our design 
teams and functioned as an ‘on demand’ support mechanism as 
questions and challenges arose. Yet, the volume of information to 
absorb almost guaranteed that we would miss out on the opportunity 
to apply certain evidence-based practices. We encourage researchers 
to consider how to make evidence more easily digestible to 
practitioners and for the whole community of practice to work 
together to identify what questions need to be asked to effectively 
operationalize evidence in a local context.
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Human-centered Design (HCD), economic empowerment, sexual and 
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Disclaimer
The views expressed in this article are those of the authors. Pub-
lication in Gates Open Research does not imply endorsement  
by the Gates Foundation.

Introduction
Adolescent girls represent 16% of all women of reproduc-
tive age (15–49)1. Adolescence is a critical moment for inter-
vention, as it is a period that establishes future behaviors and  
patterns2 and an important window before discriminatory gen-
der norms are fully entrenched3. Adolescents require age-
appropriate information, opportunities to develop key life 
skills, and essential health services in a safe and supportive  
environment to grow, develop, and pursue healthy futures. 
Increasing access to tailored, adolescent-focused services and 
expanding opportunities for adolescents to engage in the design 
and delivery of interventions related to their own health are 
critical components of a rights-based approach to adolescent  
sexual and reproductive health (ASRH) programming4. Yet, 
the specific needs of adolescent girls are often neglected 
or underemphasized in global, regional, and national-level  
priorities.

As girls transition into young women, they face many bar-
riers including school dropout, child marriage, early preg-
nancy, physical and mental health problems, and gender-based  
violence5. Lack of sexual and reproductive health (SRH) knowl-
edge and access to comprehensive SRH services, and cul-
tural norms that promote early childbearing contribute to high  
rates of unplanned pregnancy among adolescents6. Adoles-
cents aged 15–19 have a low contraceptive prevalence rate 
(CPR), estimated to be around 10.2% and have double the 
unmet need of all women of reproductive age (43% vs. 24%)1. 
Simultaneously, discriminatory gender norms and patriarchal 
structures limit adolescent girls’ ability to achieve economic  
well-being. These barriers are built-in from an early age and 
constrain the extent to which girls can gain the skills and expe-
riences necessary to pursue improved economic outcomes and 
economic autonomy. As adults, women are less likely to par-
ticipate in the paid labor force compared to men and are more 
likely to be unemployed and over-represented in informal  
and vulnerable employment sectors7.

There is a growing evidence base demonstrating adolescent  
girls’ need for a holistic package of services that can offer repro-
ductive health information and services, build their agency, 
and establish a positive enabling environment for them to pur-
sue their life goals8. There is increasing interest from the  
broad community of practice (donors, implementers, and 
local stakeholders alike) in addressing adolescent girls’ needs 
through programming that combines SRH with age-appropriate  
economic empowerment. For adult women, evidence suggests 
that reproductive health improvements can lead to improve-
ments in economic empowerment9–11. Yet, for adolescents, the  
evidence on the interplay between economic empowerment and 
SRH is more complex. There is some information, albeit lim-
ited, on successful programmatic approaches that integrate com-
ponents of SRH into economic programming for adolescents12,13.  

Some evidence also shows that interventions which have sought 
to prevent early and forced marriage, as well as early child-
bearing, have had significant impact on the economic empow-
erment of adolescent girls and young women (AGYW)14.  
Yet other research demonstrates diluted effects when combin-
ing SRH and economic empowerment components in program-
ming for adolescent girls15. Overall, there is a growing body of 
evidence on the types of interventions which demonstrate sig-
nificant and meaningful impact on adolescent girls’ economic  
empowerment12.

Adolescents 360 Amplify
In 2016, Population Services International (PSI) and its consor-
tium of partners launched Adolescents 360 (A360) with fund-
ing from the Bill & Melinda Gates Foundation (BMGF) and the 
Children’s Investment Fund Foundation (CIFF). A360 was a  
4.5-year project working directly with young people to design 
and deliver interventions that increase demand for, and volun-
tary uptake of, modern contraception among adolescent girls 
aged 15 to 19 years. A360 designed and implemented four inter-
ventions across three countries – Smart Start in Ethiopia, Kuwa 
Mjanja in Tanzania, Matasa Matan Arewa (MMA) in northern  
Nigeria, and 9ja Girls in southern Nigeria16–21.

In late 2020, A360 received funding to continue implementa-
tion for an additional five years under a follow-on project, A360 
Amplify. The strategic priorities for this follow-on include  
1) adaptation to strengthen our SRH interventions and to cre-
ate proof of concept for holistic user-centered intervention com-
ponents, 2) pursuit of sustainability for our ASRH interventions  
through institutionalization and scale within government sys-
tems, and 3) contribution to filling gaps in the local, regional, 
and global evidence base through high-quality research and  
learning activities.

Our user insights indicate that resonance of our interven-
tions in the initial project investment was dependent on offering 
more than contraceptive counseling and services. By including  
a life and/or vocational skills and livelihoods demonstra-
tion or training (VSLT) component in three out of four inter-
ventions (Kuwa Mjanja, MMA, and 9ja Girls), the project 
responded to what girls said they needed to secure a stable 
future for themselves. These components made the program feel  
relevant to girls, helped us to establish the relevance of con-
traception for girls’ lives, and fostered the approval of girls’ 
key influencers. However, girls had high expectations for these  
skills components and for some the reality fell short of their 
expectations, with girls stating that they needed the opportunity 
to learn more diverse, marketable skills and to receive additional  
support to apply these skills for improved income generation.

  “The mentor came to our compound to invite us, she 
told us that we will be learning about how to take care 
of our family, about nutrition, FP but what got me  
interested was that she said at the end, we will learn 
a skill.…Hearing that … I became so interested.” 
– Girl, Nasarawa State; A360 Process Evaluation  
Nigeria, 2019, Itad22
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  “They should be teaching us a variety of skills at a 
time because parents do stop their girls from partici-
pating once they discovered that they are only teach-
ing them just one thing for a long time.” – Girl, Ogun 
State; A360 Participatory Action Research Nigeria,  
2019, Itad23

This learning clearly demonstrated the value of strengthen-
ing these program components to provide a more substantive 
economic empowerment offering to girls. As a result, in 2020  
and 2021, we pursued a human-centered design (HCD) proc-
ess to layer economic empowerment components onto our exist-
ing SRH interventions across all four program geographies.  
Given the volume of evidence informing successful approaches 
for improving economic outcomes for adolescents and 
increasing their empowerment more broadly, we pursued an  
intentionally evidence-informed and gender-intentional design 
process, while trying to also respond directly to user insights, 
maintaining our ‘girl-centered’ approach. In this open letter, 
we describe our experience cultivating this balance – how we  
utilized and validated the evidence-base while applying the 
core tenets of HCD (empathy and user insights) to design  
holistic, layered programming for girls.

Design process
Across all geographies, the objective of the design process was 
to adapt the existing SRH interventions to offer participating 
girls the opportunity to further identify and progress towards  
their economic goals. As part of our intentional pursuit of 
gender transformative programming, we aimed to design  
age-appropriate program adaptations that not only supported 
girls to gain additional income, savings, and/or assets but did 
so in a way that built their self-efficacy and economic auton-
omy. Given the growing evidence around multi-component  
approaches that pursue both SRH and economic outcomes, we 
also wanted to understand how, if at all, these more intensive and 
intentional economic empowerment components would influ-
ence contraceptive uptake and continuation among participating  
adolescent girls.

The HCD timeline and process was similar across geogra-
phies, with some notable differences. We followed the same 
three overarching design phases as we pursued in our formative  
design phase for A360’s SRH interventions in 2016 – insight 
gathering, rough prototyping, and live prototyping. Within 
each of these phases, potential program participants and 
other key stakeholders who might interact with the final  
intervention – such as mothers or husbands – were invited to 
participate in the testing and give feedback on the evolving con-
cepts. To ensure we included youth perspectives and to help 
“bridge” the gap between adult researchers and adolescent girl  
participants, 18–24-year-olds were hired and trained as Youth 
Innovation Officers (Nigeria / Tanzania) or Young Design-
ers (Ethiopia). These young people participated as full mem-
bers of the design teams, leading research conversations and  
prototype testing in the field.

We partnered with IDEO.org as our HCD technical assistance  
partner. The COVID-19 pandemic limited in-person engage-
ment and as a result IDEO.org provided design strategy and  
facilitation remotely, guiding the design and implementa-
tion teams in Nigeria, Tanzania and Ethiopia who drove the 
design process in country. In Ethiopia, our design work began 
in August 2020 compared to January 2021 for the remaining 
geographies as the result of a complementary investment from  
Maverick Collective philanthropists. However, in Ethiopia we 
also had a more intentionally limited engagement from IDEO.
org and as a result our design process converged with that of  
Nigeria and Tanzania in July 2021 during live prototyping.  
Across all design phases, we engaged 679 adolescent girls  
(169 in Ethiopia, 96 in southern Nigeria, 156 in northern  
Nigeria, and 258 in Tanzania) along with 551 other stakehold-
ers (88 in Ethiopia, 149 in southern Nigeria, 196 in northern  
Nigeria, and 118 in Tanzania) (Table 1). Quotes from these 
engagements are provided in this Open Letter to substantiate  
our learning and experience. The raw data set containing 
these quotes is currently unpublished, but a synthesis of the  
data from this design process will be made publicly available  
at the end of 2023.

In acknowledgment that economic empowerment programming  
is not one of PSI’s core technical competencies, throughout  
the design process, A360 collaborated with BRAC as a con-
duit to the global evidence base around girls’ economic  
empowerment. Their technical assistance role, beginning in 
2021, included reviews of all design materials, rapid literature 
summaries, and development of skills or competency-based  
curriculum, drawing from their evidence-based Empowerment 
and Livelihoods for Adolescents (ELA) Model24. Their par-
ticipation in the HCD process was crucial, sharing best practices 
and evidence that responded to identified needs of adolescents  
and compiling literature to help guide inquiries that arose 
in the design process. As the design process evolved, the 
need for additions to existing A360 curricula content and  
follow-on support for economic empowerment outcomes 
became evident. BRAC then engaged in integrating selected 
ELA content into the A360 curriculum and training staff on its 
usage. BRAC continued to provide support to our teams as the  
pilot launched in 2022. 

Kore Global provided technical assistance to pursue a  
gender-intentional design. With IDEO.org they co-developed 
 a gender in design toolkit to guide the process and ensure  
the resulting program designs were gender responsive.

Final intervention designs
The result of the design process is interventions that are  
informed by the evidence and directly responsive to our users’ 
lived experiences. While each program aims to achieve the same  
outcomes, namely increases in girls’ income, savings, and assets,  
and improved economic autonomy, the specific pathways dif-
fer by geography. All programs begin with their respective 
SRH intervention. Girls are then offered the chance to continue 
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Table 1. Economic empowerment design phases.

Phase Who we interacted with What we did and the expected outcome

Insight Gathering / 
Design Research

Ethiopia: 
•   24 adolescent girls 
•   19 husbands of adolescent girls 
•   10 parents-in-law 
•   6 community leaders 
•   4 teachers 
•   2 business owners 
•   16 local economic empowerment experts

We used qualitative data collection methods 
to understand participant and community 
perspectives on girls’ engagement in economic 
activities. The intent was to surface barriers to girls’ 
economic participation and empowerment and 
opportunities to support girls to pursue improved 
economic outcomes and autonomy. Qualitative 
methods utilized included: 
•   Individual interviews 
•   Focus group discussions 
•   Key informant interviews 
•   Role play 
•    Vox prop: Design teams provide participants 

with a prompt or short story and ask them to 
respond to that story in a way which conveys 
their own experiences, thoughts, and beliefs.

•    Card sort: Participants are presented with a set 
of cards which have different concepts, themes, 
persons, or topics and are asked to sort these 
cards based on a prompt from the design team.

Southern Nigeria: 
•   29 adolescent girls (mostly unmarried) 
•   20 adolescent boys and older girls 
•   10 mothers of unmarried adolescent girls 
•   11 religious and community leaders 
•   4 female entrepreneurs 
•   8 government and local organization representatives

Northern Nigeria: 
•   30 married adolescent girls 
•   10 husbands of adolescent girls 
•   20 mothers-in-law or co-wives of adolescent girls 
•   10 religious and community leaders 
•   5 female entrepreneurs 
•   8 government and local organization representatives

Tanzania: 
•   59 adolescent girls (mostly unmarried) 
•   34 government representatives

Rough Prototyping 
(Including Ideation & 
Building of Prototypes)

Ethiopia: 
•   115 married adolescent girls 
•   4 husbands of married adolescent girls

In this phase, we used findings from the insight 
gathering phase to develop hypotheses about how 
to solve the key challenges and take advantage 
of opportunities identified. To do this, we built 
prototypes – models and tangible concepts that 
people could interact with and respond to. As we 
received feedback, teams synthesized findings to 
make iterations to concepts and increase fidelity, 
or the specificity and resonance of the concepts. 
•    In Nigeria, with hands-on support from IDEO.

org the design team moved rapidly, completing 
this phase in approximately two months.

•    In Ethiopia, where IDEO.org engaged just 
for specific moments to help the team build 
concepts and where there was more synthesis 
time between field test, this process lasted 
approximately five months.

Southern Nigeria: 
•   30 adolescent girls 
•   16 adolescent boys 
•   18 community and religious leaders 
•   8 female entrepreneurs 
•   1 government representative

Northern Nigeria: 
•   30 married adolescent girls 
•   16 adolescent boys 
•   18 community and religious leaders 
•   8 female entrepreneurs 
•   6 government representatives

Tanzania: 
•   70 adolescent girls 
•    34 other stakeholders (disaggregation of other 

stakeholders not available)
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Phase Who we interacted with What we did and the expected outcome

Live Prototyping Ethiopia: 
•   30 married adolescent girls 
•   27 husbands of married adolescent girls

During this phase, we wanted to test the feasibility 
and scalability of the draft solutions by bringing 
together different elements from the earlier 
phases of prototyping into a single ‘test’ that 
could be experienced by end users as a service 
or product. Through this test, we learned how 
different elements of the designed solution worked 
together as well as learned what resources would 
be needed to implement the solution in a real-
world setting.

Southern Nigeria: 
•   37 adolescent girls 
•   49 mothers of adolescent girls 
•   2 female entrepreneurs 
•   2 community and religious leaders

Northern Nigeria: 
•   96 married adolescent girls 
•   91 husbands of married adolescent girls 
•   2 female entrepreneurs 
•   2 government and organization representatives

Tanzania: 
•   82 adolescent girls 
•   29 parents of adolescent girls 
•   1 male partner of an adolescent girl 
•   10 government and organization representatives 
•   10 community members

to participate in a more intensive economic empowerment  
program.

In Ethiopia, girls are brought into the economic empowerment  
program, Smart Steps (Figure 1), through a Smart Start coun-
seling session which focuses on how delaying and spacing 
pregnancies can support girls and couples to pursue financial  
stability19. If they wish to participate in the expanded economic 
empowerment program, they are invited to a ‘future mapping’ 
session, first jointly with their husbands and then individu-
ally. During these sessions girls are supported to identify  
their medium- and long-term goals and what activities they can 
take to achieve those goals. Girls’ husbands are supported to 
understand the value of girls’ economic and market participa-
tion in accelerating progress towards achieving their joint goals  
as a couple (Figure 2). Girls are then gathered into an adapted 
version of Village Savings and Loan Associations (VSLA), 
called a ‘Step Up Association.’ These associations are for mar-
ried adolescent girls only and self-governed by participants,  
with support from a program-hired mentor. Each week, the asso-
ciations meet and provide a platform for girls to collect sav-
ings from each member. In our adapted program, girls also go 
through a participatory curriculum specifically designed for  
low-literacy audiences to teach essential soft-skills and busi-
ness skills. After four or five weeks of meetings, girls can 
choose to access loans from the pooled savings to fund invest-
ments in existing businesses or to begin new income-generation  
activities. Groups are eligible for a matching grant after 
the first 16 weeks if: a) all members achieve 80% attend-
ance in the initial period; b) the group has saved a minimum 
amount; and c) they have complied with their constitution and  
maintained proper bookkeeping. If the group meets these  

criteria, they are eligible to have their total savings matched  
at 150%. This money is transferred to the group as a whole  
and is then available as part of the loan pool.

In both northern and southern Nigeria, the heart of the eco-
nomic empowerment programs, MMA+ and 9ja Girls+ respec-
tively, is a scaffolded package of soft, business, and vocational 
skills training combined with mentorship and coaching (Figure 3  
and Figure 4). Communities are oriented to the aims of the 
joint SRH and economic empowerment program and girls are 
mobilized, either through referral from their key influencers  
(primarily parents for unmarried girls and husbands for mar-
ried girls) or directly by program mentors. They are invited to 
attend an initial set of four curriculum sessions, each lasting  
90 minutes, that focus on developing health-related knowl-
edge and core soft skills such as decision-making and commu-
nications. After completing these initial sessions, girls are invited 
to move into a secondary curriculum that provides them with  
a combination of business and technical or vocational skills. 
After the secondary curriculum, girls can elect to learn one 
to two vocational skills through either a vocational training 
center (northern Nigeria) or apprenticeships (southern Nigeria).  
Following the skills trainings, girls are then given mentorship  
support to develop and execute a business plan. Their  
participation culminates in a large, public graduation that  
doubles as a marketplace for girls to display the products and 
services from their newly gained skills. This is a chance for 
the community to show public support for the program and  
for girls to show to their husbands or parents the value of  
what they have learned through their participation. The pro-
gram models in southern and northern Nigeria, although  
serving different girls, are overall very similar.
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Figure 1. A visual overview of Smart Steps, the economic empowerment adaptation in Ethiopia.

Figure 2. Sample asset, Smart Steps joint future mapping session template.
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Figure 3. A visual overview of 9ja Girls+ and MMA+, the economic empowerment adaptations in Nigeria.

Figure 4. Sample asset, 9ja Girls + life map.
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In Tanzania, the economic empowerment program, Kishua  
Academy, provides a similar scaffolded skills-building experi-
ence as in Nigeria but incorporates additional elements of peer 
mentorship and partnership with TVET institutes (Figure 5,  
Figure 6). Girls are recruited through the SRH intervention, 
Kuwa Mjanja, which implements community-based contraceptive  
service delivery events geared towards adolescents. Girls sign 
up for the Kishua Academy, are introduced to a cohort of their 
peers with whom they will be receiving skills training, and 
meet their ‘Career Dada,’ a peer mentor with whom they  
can build trust and have open discussions about their business 
goals, relationships, and SRH needs. They progress through a 
series of soft and business skills sessions and then are invited to 
join a specific course at a local TVET institute. Their engagement  
during and after these vocational skills training sessions 
includes opportunities to apprentice with ‘Career Mamas’ who 
are experienced female entrepreneurs within the community who 
can mentor and support girls to progress. Girls who opted to  
learn skills which were predominantly dominated by men in 
the community were sometimes placed with a ‘Career Baba’, 
an experienced businessman in the community who could 
mentor them in their chosen skill. After completing their 
courses, graduating cohorts transition to local government  
oversight which supports them (through Youth Development  
Officers / Community Development Officers) to apply for loans 
to grow their businesses through the local government-run  
youth development funding program. There is a moment  
post-graduation for the community to gather to celebrate girls  
for their accomplishment and participation in the program.

In Nigeria and Ethiopia, work moved forward post-design 
into pilot, allowing for additional refinement, while work in  
Tanzania ended after live prototyping and no additional  
refinement was conducted.

Using evidence during design phrases
Across the design phases, we used the evidence base to inform 
and contextualize our design process and findings. In doing so 
we discovered nuance in how what we know from the evidence  
base corresponded with the insights we were drawing directly 
from our program users. We have described three overarching  
categories which depict how we used the existing evidence and 
new user insights to strengthen our design process. Though we 
describe these categories separately, in practice there was often  
overlap.

1. The evidence base allowed us to expedite finding a solution 
that worked for our users
We mined existing systematic reviews to identify promising prac-
tices for improving outcomes for adolescent girls around eco-
nomic empowerment, self-efficacy, and health knowledge12,14,25–29.  
We prioritized practices that had specific evidence with  
adolescent populations to build prototypes that could be trialed 
within our geographies. In the early phases, we intentionally  
designed inquiry tools and rough prototypes to validate key 
elements of the evidence base. By speaking directly with  
adolescent girls and their influencers, we could confirm that they 
felt these elements were important and obtain additional details 
on how girls wanted to experience them in practice (Table 2).  
This made the process of finding something which worked for 
our users faster and more efficient. We encountered some limi-
tations in that adolescent girl-focused economic empowerment  
programming is not traditionally well evaluated, though  
this is changing with increased investment in this space.

In general, we understood the practices that have the greatest  
established efficacy, with some limitations acknowledged, to be 
a) group-based with opportunities to build solidarity and peer 
trust; b) mentor-led, particularly by mentors who understand 

Figure 5. A visual overview of Kishua Academy, the economic empowerment adaptation in Tanzania.
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the community context; c) combining vocational training, and 
business and soft skills development; d) introducing concepts 
around gender and power to shift girls’ critical consciousness;  

and e) inclusive of follow up after the initial training, such as 
through mentorship or coaching30. These components are often 
most effective when implemented in combination. Additionally,  

Figure 6. Sample asset, Kishua Academy health facts cards aimed at addressing myths and misconceptions about  
contraception among girls and their male partners.
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Table 2. Validation of insights from evidence with user insights during the economic empowerment design process.

Evidence-based Insights Validation from User Insights

Adolescents are just beginning to form a 
deeper sense of who they are and want to 
be. Developing their skills and capacity is 
only effective in supporting them to progress 
towards positive outcomes when support is 
also provided to help them establish goals 
and aspirations and chart a pathway 
toward achieving those goals31–34.

Many if not all the adolescent girls we spoke with were ambitious and eager to make 
money. Many of them had a specific goal that they stated that they were working 
towards. At the same time, these goals lacked specificity and girls needed additional 
support to articulate what exactly they wanted and how they hoped to get there. 
 
“We’ll buy the car when we move to the city. I don’t think we’ll have a problem saving 
enough to buy the car with just our income from agriculture.” – Married girl, Ethiopia 
 
“I have never written down my goals before because I don’t think I need to, now I have and 
this will guide me in achieving my purposed goal” – Unmarried girl, Ogun State, Nigeria

Effective programs provide a complementary 
mix of vocational, life, and business 
skills12.

Girls who had participated in vocational training in the past without a corresponding 
engagement in soft or business skills found themselves unable to manage their 
businesses effectively. We routinely saw a lack of key skills required for economic 
advancement, both in vocational skills training, but also in foundational business skills, 
such as budgeting and negotiation. 
 
“I have been spending a lot of money and see less profit, so knowing how to manage 
money can help my business and my confidence.” – Unmarried girl, Tanzania 
 
“Before I had no idea on budgeting and savings but with my participation in the MMA 
program, I ensure all my expenses are budgeted for, I do take my income and minus all my 
expenses from it, this will give me an idea on how much I gain. At the end of my purchase, 
I save the remaining amount. This knowledge I acquired on budgeting and savings has 
helped me to save in group with other girls like myself.” – Married girl, Kaduna state, 
Nigeria 

There is consensus on the importance of 
life skills for adolescent girls’ empowerment. 
Two life skills repeatedly mentioned in the 
literature as being essential to positive 
outcomes are decision-making and 
negotiation / communication35–37.

Adolescent girls struggled to identify which soft skills they needed, as they tended to 
be more focused on specific hard skills required to jump start income generation or 
savings. Identifying the types of soft skills needed for advancement is complicated 
for young people given the rapidly changing world. While they may perceive the gap 
between their current skills and where they want to be, they may not be able to identify 
what is required to bridge that gap. In our programming, we adhered to the evidence 
base and sought to provide effective opportunities to strengthen decision-making and 
negotiation/ communication skills. 

Adolescent girls’ key influencers provide 
a key gatekeeping function to their 
participation in economic activities38,39.

Across all geographies, there was a clear need to engage girls’ influencers to increase 
support for their participation in economic activities. However, this insight came out 
most strongly in our geographies working specifically with married adolescent girls who 
experience unique social, religious, and cultural restrictions that constrain their agency and 
aspirations. 
 
“She can spend her cheese (money) on something small buts if it is something big she need 
to get her husband consent”…“Our husbands don’t allow us stay and sell in shops to protect 
our integrity and image in the eyes of the people.” – Married girl, Kaduna state, Nigeria 
 
“His [my husband’s] support is essential, even if I get money from my parents and buy 
cattle, he might sell them.” – Married girl, Amhara region, Ethiopia 
 
“My father needs to support me through this journey so that he can be proud of me 
when I utilize the photography skills, I learn to take pictures of all the activities during my 
graduation ceremony.” – Unmarried girl, Ogun State. Nigeria

Group-based programming for girls 
frequently uses mentors to build girls’ 
assets – for example the relationships, skills, 
and knowledge she needs to identify and 
pursue her aspirations. The role of these 
mentors can vary, but they are a vital part of 
effective programming for girls40.

There was a clear preference for mentor-led skills training and demonstration over self-
guided learning. Through our insights we were also able to dig deeper into the type of 
profile girls valued in a mentor. Girls saw value both in mentorship from older women 
who had more business experience and younger ‘near peers’ who they could open up 
to and who shared similar experiences. 
 
“There should be a mentor who I can always consult through the journey, not only a timed 
program or class.” – Girl, Tanzania 
 
“I would need support every 3 to 6 months to check back and give me feedback. The first 
time should be in person, then subsequently through SMS or phone calls.” – Unmarried 
girl, Ogun state, Nigeria 
 
“I would prefer a mentor to be in charge of our savings collective and also be present 
during savings group meetings.” – Unmarried girl, Ogun State, Nigeria.
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in some contexts we prioritized savings groups, given that 
they are linked to positive impacts on poverty reduction  
and can serve as a practical platform to implement the promis-
ing practices described above. Despite differences in the final 
program design across geographies due to varying contex-
tual factors, the resulting programs retained most of these core  
evidence-based program components (Figure 7).

Mining existing evidence-based practice provided value not 
just in insight gathering and initial prototype building, but 
also moving into the latter design phases (additional rounds of  
prototype testing and live prototyping) when we needed to 
build out detailed systems maps. When the design team identi-
fied a barrier that needed to be overcome to promote program 
effectiveness, we first consulted the evidence base to under-
stand if there were existing practices that could be adopted to  
fill gaps in the proposed program design or strategy.

For example, in line with the broader project objectives to pro-
mote sustainability for our program interventions, we wanted 
to explore pathways to sustainable scale. We examined the  
evidence base on scaling economic empowerment programs 
for AGYW and identified key lessons. We learned that good  
practice required a locally grounded approach with more than 
one scale pathway, responding to local contexts and gen-
erating local ownership41. We recognized that, unlike our  
SRH interventions, there was not likely to be one partner or  
government ministry that would have the capacity to whole-
sale adopt these designs given the cross-sectoral nature of 
these interventions. Additionally, there are limited resources  

within ministries to take up these solutions as they are neces-
sarily holistic and need to be delivered with integrity, making  
them time-intensive and requiring collaboration across multiple  
stakeholders. This informed our landscaping of potential  
pathways to scale during live prototyping and helped us 
focus on understanding which actors were best placed for  
what during the scale-up process.

As another example, in live prototyping in Ethiopia we noted 
that though girls showed interest in participating in savings  
and loans groups, they felt limited by their small savings pool, 
which constrained the amount of the loans available. This 
was affecting program attendance and meant girls were miss-
ing out on critical soft-skills training sessions. Working with  
BRAC, we learned about ways other organizations had managed  
similar challenges. After exploring the options and weighing  
them against our program priorities, we decided to institute  
group-level matching grants which groups were eligible to 
receive contingent on consistent savings and attendance. This 
was based on an approach successfully implemented by a  
BRAC partner in Rwanda42.

2. At times there was a disconnect between what we knew  
worked in the evidence base and what our users said they 
wanted.
Not all attempts to test existing promising practices with our users 
elicited positive reactions. This is to be expected – adolescent  
populations are not homogenous, and resonance of these  
program components is likely to vary across geographic con-
texts and specific adolescent sub-populations (older vs. younger  

Figure 7. Translation of evidence-based practice into A360 economic empowerment program design.
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adolescents, married vs. unmarried, etc.). However, a challenge  
in HCD can be that users may prioritize what is known or 
comfortable. If insight gathering and prototyping are not  
done well, this can lead to users reporting a preference for, at 
best, the status quo, and worst, harmful traditional practices, as 
they are the norm. In this instance, having the evidence-base 
in mind encouraged us to persist in pursuing promising prac-
tices and continue learning to understand the barriers that under-
lay resistance to what the evidence says works. In doing so, we 
better understood how to effectively apply the evidence base  
(Table 3).

3. New insights allowed us to build a greater understanding of 
our users’ lived experiences where there were existing gaps in 
the evidence base
The evidence on promising practices for girls’ economic empow-
erment, though growing, is not exhaustive. In conducting our  
insight-gathering phase, we were able to uncover additional 
detail on the lived experiences of our program users that did 
not feature prominently in the evidence base. While the overall  
themes of the insights drawn from the design process are not 
new, the context-specific nuances were important for us in pro-
gram development and can be valuable contributions to the  
existing body of evidence.

Increasing resilience through a diversity of skills
In the evidence base we saw that most programs focused on 
technical skills paired with some business or soft skills. Yet, our  
research demonstrated an enormous appetite by girls to learn 
a diverse set of skills that could provide them with a competi-
tive advantage. Girls did not want one-dimensional training; 
they were eager for continuous upskilling that would allow  
them to weather shifts in the market and other situational fac-
tors, such as the impacts of climate shocks or conflict. They were 
eager to learn skills that could be layered together for greater  
profit, such as hairdressing and make-up or poultry rearing and 
fish farming. Best practice and research, in our exploration  
of the literature, did not address the need for young female entre-
preneurs to have a set of skills that could allow them to adapt 
to seasons and trends to ensure continuous income through-
out the year and in a longer-term time horizon. Designing a 
skills curriculum around this type of ‘resilience’ could also 
become even more critical as the impacts of climate change are  
felt more acutely within these communities.

  “I don’t want to learn about soap-making only.” – Girl, 
Tanzania

  “If we have a lot of businesses in our group…the cli-
ents will have a lot of choice to choose what they  
want.” – Girl, Tanzania

  “I want to own my own business in the future. I would 
like to own a hairdressing / mani-pedi business.  
Make-up will give me the most income…I’ll 
learn all the skills around make-up, pedicure, 
and manicure so I can have my own place.”  
– Girl, Ogun State, Nigeria (currently working as a  
make-up artist)

Navigating business choices and market access for girls in  
conservative settings
In certain geographies our design research uncovered greater 
specificity in the restrictions faced by married adolescent girls 
in conservative contexts that influence the ways in which they 
can enter and participate in the market. In northern Nigeria  
especially, where mixing between the sexes is restricted, girls 
were often severely limited in options for income-generating  
activities. In Ethiopia, although there is more interaction 
between the sexes, the result is much the same, as traditional 
gender roles mean that girls must be at home to take care of  
children. Yet, girls demonstrated incredible entrepreneurialism 
in the face of those restrictions. In Nigeria, girls participated in 
women-only markets on dedicated days or worked out of their 
home and relied on husbands or brothers to sell their products. 
In Ethiopia, girls focused on home-based income-generation  
activities (such as poultry rearing) or negotiated with extended 
family members to shift childcare responsibilities. These 
insights point to how adolescent girls, and women in general,  
can be successful in income generating activities in conserva-
tive settings. Nonetheless, the social practice of sex-based  
restrictions (e.g. male only markets) has a significant impact on 
entrepreneurship opportunities and the ways these girls must 
navigate business. This uncovered a need for further research 
and best practices on how women can work within these exist-
ing restrictions even while systems and norm change are in  
process.

  “Women run their businesses at home and there is a 
market just for women (on Thursdays) where they trade  
and shop.” – Girl, Kaduna state, Nigeria

  "So far, we don't support each other. I work on the 
farm, she works at home. Maybe going forward we 
can help each other." – Husband of an adolescent girl,  
Ethiopia,

  “Most women are not into shoe making and in the  
whole of [LGA name] only two men are into shoe  
making…Yes, my husband would let me do it, but 
he won’t let me open a shop, so I would have to do  
it at home.” – Girl, Kaduna state, Nigeria

Low trust in institutional support structures
While we expected to find some frustration or disappoint-
ment with prior financial inclusion initiatives that had ended or 
failed to provide the promised impact, the level of mistrust was 
greater than we anticipated. We were struck by the broad-based  
level of mistrust expressed by participants stemming from 
their interaction across non-governmental, governmental, and 
formal financial institutions. Users pointed to the failures of 
past NGO projects to promote lasting outcomes. Mistrust of  
government-run programs often stemmed from corruption,  
burdensome bureaucracy, or poor management that limited the 
funds available for community services. Some users, however, 
reported greater trust in government loan programs, as rates 
were generally considered favorable. This contrasts sharply with  
opinions about microfinance institutions. Across geographies, 
participants shared negative experiences about high interest  
rates that made loans difficult, if not impossible, to repay.
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These negative perceptions raise questions about how NGOs 
should be interacting with institutional structures to address per-
sistent gaps and promote sustained change. Leveraging existing  
systems generally presents the greatest avenue for sustainabil-
ity. However, given existing mistrust and structural deficiencies 
we question the feasibility of this without significant struc-
tural change. Our insights point to a need for the organizations  
promoting economic empowerment, especially for marginal-
ized groups, to move beyond understanding these barriers to 
intentionally designing and implementing programming that 
pursues strengthening of financial institutions in a way which  
is sustainable and promotes community trust.

  "LAPO [microfinance institution] are killers." – Mother 
of adolescent girl, Ogun state, Nigeria

  "I would not be interested [in government loans]. I 
do not have a reason, but the government are not use-
ful, fair, and I would not want to use them." – Girl,  
Ogun state, Nigeria

Variations in desired and required dosage for achieving  
economic empowerment
Across documented skill-building programming for adolescent 
girls, the topics covered, and time dedicated, differed, from a 
week to over a year long. The research on the appropriate dosage  
needed to achieve positive outcomes is limited. This leaves 
organizations to make their best guess about an appropriate 
timeline and to let budgetary limitations drive decision-making.  
Dosage is complicated by disparate needs across sub-populations 
of adolescents. We saw this across our own geographies in how 
insights led to differences in dosage – in northern Nigeria, our 
program provided 6–8 hours of SRH and soft skills sessions  
and 15–20 hours of economic empowerment training includ-
ing soft and hard skills over the course of 12 weeks. While in 
Ethiopia, participants met for one and a half hours per week  
over the course of approximately 30 weeks. We struggled to  
balance the time girls needed to absorb skills and new infor-
mation against the other demands on their time. Married girls 
were busy managing their household and caring for children.  
Younger unmarried girls were attending school and had a full 
load of chores at home, and older unmarried girls might already 
be involved in a basic income generation activity. In cases where 
girls were unable to leave home due to pregnancy or child-
birth, we provided make up sessions to participants. Despite  
initial resistance mentioned previously to participate in soft 
skills training, attendance across geographies for these skills 
sessions was high, demonstrating that localized solutions with 
attention to the varying needs of different target populations are 
critical. These insights also point to the value in providing alter-
native learning pathways for individuals when they encoun-
ter challenges in attending regular group meetings for periods  
of time.

Leveraging joint goal setting and crafting long term engagement 
plans for girls’ influencers
While the evidence base is clear on the importance of engag-
ing married girls’ husbands to support their participation in eco-
nomic empowerment activities, there are fewer evidence-based  
strategies on how to do so effectively. In Ethiopia, where our 

SRH approach already targets couples, we used an extended  
goal-setting session to try and build this support. During the ses-
sion, which included a facilitated conversation between the cou-
ple, they identified their long-term goals and how they would 
each contribute. Using a model couple, we demonstrated  
how goals could be reached sooner if both the husband and the 
wife participated in income generation. We took care to note 
the non-income-generating activities often falling on women  
(such as childcare or food preparation) that also contribute to 
the success of the household. At the end of the session, hus-
bands were introduced to the economic empowerment program 
and asked to support their wife’s attendance. Both husbands 
and wives responded positively to these sessions, suggesting  
the value of harnessing shared goal setting and in making 
explicit the benefits of multiple earners. While this was a posi-
tive start, additional contact with husbands was needed. Some 
husbands required multiple visits from program facilitators to  
reinforce the importance of their wife’s attendance at weekly 
association meetings. In addition, it is essential to be clear what 
participants would and would not receive for participation. 
Some husbands expected that their wives would receive a cash 
transfer for participation and grew frustrated when that was not  
the case. Again, this required additional communication from 
program facilitators with husbands to resolve. On the other 
hand, we also saw some husbands who were very supportive 
of their wife’s participation, as demonstrated through attend-
ing sessions to contribute weekly savings if she was unable to  
attend.

Lessons and recommendations
This open letter describes the complexity we encountered 
while trying to design with responsiveness to the existing evi-
dence and to users’ desires and needs. A challenge we faced was  
that the evidence for economic empowerment among adoles-
cent girls was not easily translatable to program design. First, the  
volume of evidence around economic empowerment pro-
grams for adolescents often seemed overwhelming. Second, the  
evidence base has significant gaps in research and practice 
around girls’ economic empowerment, particularly marginalized  
communities12. The translation of evidence was exacerbated 
by the differences between the macro-economic contexts in  
which we are implementing. For example, a lack of vocational 
training centers or high levels of unemployment limit the oppor-
tunities available and what proven interventions may even be 
plausible. Additionally, as an organization focused on improv-
ing health and not economic outcomes, we were at a disad-
vantage. We know that girls need – and ask for – multi-sectoral  
solutions. In the absence of well-established collabora-
tion across sectors, this may require organizations to pursue 
design and implementation of programs outside their existing  
wheelhouse.

We found that the HCD process helped us to translate the evi-
dence and make it more easily usable to program designers.  
For example, as noted above, the insight gathering and proto-
typing processes allowed us to validate existing insights from 
the evidence base and hear more from girls about what they 
wanted to see in practice, for instance the need to help girls get  
more specific with their goal setting or help them to see the 
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value of soft skills classes. The HCD process also allowed us 
to fill in gaps in the existing evidence base and supported us 
to adopt user-generated solutions, such as the need to offer  
multiple vocational skills to help girls stay competitive.

Our economic strengthening technical partner also provided 
invaluable feedback and allowed our teams to rapidly expand 
their technical capacity in this new program area. We adopted  
two approaches to reduce the burden on teams to absorb too 
much information at once. The first was that the economic  
empowerment partner took on the role of synthesizing large 
volumes of information. Rather than share journal articles 
or large reviews, the partner developed presentations on key  
topics that lasted approximately an hour and allowed time for 
discussion. The second was to have an “on-demand” support  
mechanism as questions or challenges arose. Given the vast 
amount of information available, much of which might be irrel-
evant depending on the program model chosen, it did not feel  
efficient to try and proactively understand evidence around 
potential future challenges. It was important to provide design 
team members, especially those based in implementation geog-
raphies, the right information at the right time. In this way hav-
ing a technical assistance approach which was demand-based  
allowed us to request detailed information on a specific chal-
lenge as it arose and focus our energies on understanding and 
applying the evidence. Nonetheless, we believe it would be bet-
ter to have technical expertise fully embedded within the design  
team to support in the identification of gap areas as they arose, 
as a less experienced implementor may not always be able to  
recognize known gaps or program weaknesses.

Though we instituted many ‘layers’ of technical support to pro-
mote translation and application of the evidence, we know  

that despite our best intentions there were pieces of evidence  
that we missed the opportunity to apply because we didn’t have 
the bandwidth to digest such a substantive body of knowledge. 
The volume of information to absorb almost guarantees that  
organizations will miss out on the opportunity to apply certain 
evidence-based practices. We encourage researchers to consider 
how to make evidence more easily digestible to practition-
ers and for the whole community of practice to work together 
to identify what questions need to be asked to effectively  
operationalize evidence in a local context.

Data availability
The quotes and synthesis of data from design included within 
this article are intended to provide examples to substantiate our 
learning and experience from the design process described in this  
Open Letter. There are therefore currently no raw data associ-
ated with this Open Letter. However, a synthesis of the data and 
learning generated during design will be published externally  
at the end of 2023.

Acknowledgements
We acknowledge the substantial work done by our design and 
implementation teams in Ethiopia, Nigeria, and Tanzania that 
generated the lessons contained in this publication. Acknowl-
edgment is also given to contributors within our technical  
partners – IDEO.org and BRAC – who provided critical sup-
port in design facilitation and in translation of the evidence 
base respectively. Lastly, we are grateful for and acknowledge 
the participation of government stakeholders across all geog-
raphies in our design process, which supported us to pursue  
design with sustainability in mind.

References

1.  Sully EA, Biddlecom A, Darroch JE, et al.: Adding It up: Investing in Sexual and 
Reproductive Health. 2020; Accessed November 7, 2022.  
Reference Source

2.  Levine R, Lloyd CB, Greene M, et al.: Girls Count: A Global Investment & 
Action Agenda. 2008.  
Reference Source

3.  Blum RW, Boyden J, Erulkar A, et al.: Achieving Gender Equality Requires 
Placing Adolescents at the Center. J Adolesc Health. 2019; 64(6): 691–693. 
PubMed Abstract | Publisher Full Text | Free Full Text 

4.  World Health Organization: Adolescent health. Accessed November 7, 2022.  
Reference Source

5.  Bergstrom K, Ozler B: Improving the Well-Being of Adolescent Girls in 
Developing Countries. 2021.  
Reference Source

6.  World Health Organization: Adolescent pregnancy fact sheet. 2022; Accessed 
November 14, 2022.  
Reference Source

7.  UN Women: Facts and Figures: Economic Empowerment. 2022; Accessed 
November 14, 2022.  
Reference Source

8.  The Coalition for Adolescent Girls: Ensuring Adolescent Girls’ Wellbeing: A 
Holistic Approach. 2017; Accessed May 15, 2023.  
Reference Source

9.  Lee M, Finlay JE: The Effect of Reproductive Health Improvements on 
Women’s Economic Empowerment. 2017; Accessed November 14, 2022. 
Reference Source

10.  Bill and Melinda Gates Foundation (BMGF): Womens Economic Empowerment 
Health Outcomes Fact Sheet.  
Reference Source

11.  Ivar L, Berge O, Bjorvatn K, et al.: Reducing Early Pregnancy in Low-Income 
Countries: A Literature Review and New Evidence. 2017.  
Publisher Full Text 

12.  Haberland N, de Hoop T, Desai S, et al.: Adolescent girls’ and young women’s 
economic empowerment programs: Emerging insights from a review of 
reviews. 2021; Accessed November 14, 2022.  
Publisher Full Text 

13.  Edmeades J, Lantos H, Mekuria F: Worth the effort? Combining sexual and 
reproductive health and economic empowerment programming for 
married adolescent girls in Amhara, Ethiopia. Vulnerable Child Youth Stud. 
2016; 11(4): 339–351.  
Publisher Full Text 

14.  Kabeer N: Gender, Livelihood Capabilities and Women’s Economic 
Empowerment: Reviewing Evidence over the Life Course. 2018.  
Reference Source

15.  Chowdhary P, Mekuria FT, Tewahido D, et al.: Building sustainable and 
scalable peer-based programming: promising approaches from TESFA in 

Page 16 of 23

Gates Open Research 2023, 7:106 Last updated: 12 SEP 2023

https://healtheducationresources.unesco.org/library/documents/adding-it-investing-sexual-and-reproductive-health-2019
https://www.cgdev.org/publication/girls-count-global-investment-action-agenda
http://www.ncbi.nlm.nih.gov/pubmed/31122503
http://dx.doi.org/10.1016/j.jadohealth.2019.02.002
http://www.ncbi.nlm.nih.gov/pmc/articles/6531412
https://www.who.int/health-topics/adolescent-health#tab=tab_1
https://openknowledge.worldbank.org/entities/publication/5d669000-e46b-5736-9efc-10c102157fb0
https://www.who.int/news-room/fact-sheets/detail/adolescent-pregnancy
https://www.unwomen.org/en/what-we-do/economic-empowerment/facts-and-figures
http://coalitionforadolescentgirls.org/ensuring-adolescent-girls-wellbeing-a-holistic-approach/
https://www.prb.org/resources/reproductive-health-improvements-effect-on-womens-economic-empowerment/#:~:text=Our review of findings revealed,education, and labor force participation.
https://www.gatesfoundation.org/equal-is-greater/our-approach/
http://dx.doi.org/10.35188/UNU-WIDER/2017/359-2
http://dx.doi.org/10.31899/pgy17.1031
http://dx.doi.org/10.1080/17450128.2016.1226529
http://eprints.lse.ac.uk/90462/1/Kabeer__gender-livelihood-capabilities.pdf


Ethiopia. Reprod Health. 2022; 19(Suppl 1): 55.  
PubMed Abstract | Publisher Full Text | Free Full Text 

16.  Malakoff S, Cutherell M, Musau A: Introducing Adolescents 360 Designing 
and Implementing Adaptive, Youth-Centered Programming in Ethiopia, 
Tanzania, and Nigeria. 2021; Accessed May 15, 2023.  
Reference Source

17.  Cutherell M, Cole C, Malakoff S, et al.: Pursuing Adaptive, Youth-Powered 
Adolescent Sexual and Reproductive Health Programming: The Case of 
Kuwa Mjanja in Tanzania. 2021. 

18.  Cutherell M, Malakoff S, Coppola A, et al.: Aligning Contraception with Family 
and Life Goals of Married Adolescent Girls in Northern Nigeria: The Case of 
Matasa Matan Arewa. 2021.  
Reference Source

19.  Cutherell M, Cole C, Atlie S, et al.: Supporting Scalable, Youth-Powered 
Programming at the Community Level in Ethiopia: The Case of Smart Start. 
2019.  
Reference Source

20.  Phillips M, Cole C, Cutherell M, et al.: Connecting Contraception to Girls’ Lives 
and Aspirations in Southern Nigeria: The Case of 9ja Girls. 2020.  
Reference Source

21.  Wilson M, Cutherell M, Musau A, et al.: Implementing adaptive youth-
centered adolescent sexual reproductive health programming: learning 
from the Adolescents 360 project in Tanzania, Ethiopia, and Nigeria 
(2016-2020) [version 1; peer review: 2 approved]. Gates Open Res. 2022; 6: 14. 
PubMed Abstract | Publisher Full Text | Free Full Text 

22.  Itad: A360 Nigeria Process Evaluation. 2019.  
Reference Source

23.  Itad: A360 Nigeria Participatory Action Research. 2020. 
24.  Bandiera O, Buehren N, Burgess R, et al.: Women’s Empowerment in Action: 

Evidence from a Randomized Control Trial in Africa. Am Econ J Appl Econ. 
2020; 12(1): 259.  
Publisher Full Text 

25.  Haberland N, Mccarthy K, Brady M: Insights and Evidence Gaps in Girl-
Centered Programming: A Systematic Review. 2018.  
Publisher Full Text 

26.  Nanda S, Sharma S, Anand S, et al.: What Works for Adolescents’ 
Empowerment: A Learning Review. 2020; Accessed May 15, 2023.  
Reference Source

27.  Stavropoulou M: Interventions Promoting Adolescent Girls’ Economic 
Capabilities: What Works? 2018.  
Reference Source

28.  Marcus R: ALiGN Guide to Girls’ Clubs, Empowerment Programmes and 
Gender Norm Change. 2019.  
Reference Source

29.  Marcus R, Gupta-Archer N, Darcy M, et al.: Girls’ Clubs, Life Skills Programmes 
and Girls’ Well-Being Outcomes. 2017. 

30.  Bill and Melinda Gates Foundation (BMGF): Women’s Economic 
Empowerment. Accessed November 14, 2022.  
Reference Source

31.  Pfeifer JH, Berkman ET: The Development of Self and Identity in 
Adolescence: Neural Evidence and Implications for a Value-Based Choice 
Perspective on Motivated Behavior. Child Dev Perspect. 2018; 12(3): 158–164. 
PubMed Abstract | Publisher Full Text | Free Full Text 

32.  UCLA Center for the Developing Adolescent: Developing Values, Goals, & 
Identity. Center for the Developing Adolescent, Accessed November 19, 2022.  
Reference Source

33.  Bandura A: Social Foundations of Thought and Action: A Social Cognitive 
Theory. Prentice Hall, Inc.; 1986; Accessed May 15, 2023.  
Reference Source

34.  Locke EA, Latham GP: The development of goal setting theory: A half 
century retrospective. Motiv Sci. 2019; 5(2): 93–105.  
Publisher Full Text 

35.  United Nations Educational S and CO (UNESCO): Emerging Evidence, Lessons 
and Practice in Comprehensive Sexuality Education: A Global Review. 2015; 
Accessed May 15, 2023.  
Reference Source

36.  Jackson Hachonda N, Bulanda-Shalala P, Jackson H, et al.: GirlsRead! Girls’ 
Rights: An Empowerment Curriculum. 2018.  
Publisher Full Text 

37.  Chandra-Mouli V, Akwara E: Improving access to and use of contraception 

by adolescents: What progress has been made, what lessons have been 
learnt, and what are the implications for action? Best Pract Res Clin Obstet 
Gynaecol. 2020; 66: 107–118.  
PubMed Abstract | Publisher Full Text | Free Full Text 

38.  Jain A, Ismail H, Tobey E, et al.: Stigma as a barrier to family planning use 
among married youth in Ethiopia. J Biosoc Sci. 2019; 51(4): 505–519.  
PubMed Abstract | Publisher Full Text 

39.  World Health Organization (WHO), United Nations Population Fund (UNFPA): 
Married Adolescents : No Place of Safety. World Health Organization & 
United Nations Population Fund; 2006.  
Reference Source

40.  Temin M, Roca E: Making the Most of Mentors: Recruitment, Training, 
and Support of Mentors for Adolescent Girl Programming—Toolkit. 2019. 
Publisher Full Text 

41.  Cislaghi B, Heise L: Four avenues of normative influence: A research agenda 
for health promotion in low and mid-income countries. Health Psychol. 2018; 
37(6): 562–573.  
PubMed Abstract | Publisher Full Text 

42.  Global Communities: The Impact of Conditional Household Saving 
Incentives on the Resilience of Vulnerable Households - Global 
Communities. 2021; Accessed May 15, 2023.  
Reference Source

43.  Fewer S, Ramos J, Dunning D: Economic Empowerment Strategies for 
Adolescent Girls A Research Study Conducted for the Adolescent Girls’ 
Advocacy and Leadership Initiative. 2016; Accessed May 15, 2023.  
Reference Source

44.  FHI360: Workforce Connections: Final Report. 2018. 
45.  Mercy Corps: Youth-Led Labour Market Assessment Toolkit. 2018. 

Reference Source
46.  Williams A, Becky CM, Theophilus AT: Challenges of women in technical 

and vocational education: A case study of federal college of education 
(technical), Gusau. Vocational and Technical Education. 2018; 10(1): 7–13. 
Reference Source

47.  Dupuy K, Bezu S, Knudsen A, et al.: Life Skills in Non-Formal Contexts for 
Adolescent Girls in Developing Countries. 2018; Accessed May 15, 2023. 
Reference Source

48.  Acharya R, Kalyanwala S, Jejeebhoy SJ, et al.: Broadening Girls’ Horizons: 
Effects of Life Skills Education Programme in Rural Uttar Pradesh. 2009. 
Publisher Full Text 

49.  Leventhal KS, Gillham J, DeMaria L, et al.: Building psychosocial assets and 
wellbeing among adolescent girls: A randomized controlled trial. J Adolesc. 
2015; 45: 284–95.  
PubMed Abstract | Publisher Full Text 

50.  O’Callaghan P, McMullen J, Shannon C, et al.: A randomized controlled trial 
of trauma-focused cognitive behavioral therapy for sexually exploited, 
war-affected Congolese girls. J Am Acad Child Adolesc Psychiatry. 2013; 52(4): 
359–69.  
PubMed Abstract | Publisher Full Text 

51.  Dunbar MS, Kang Dufour MS, Lambdin B, et al.: The SHAZ! project: results 
from a pilot randomized trial of a structural intervention to prevent HIV 
among adolescent women in Zimbabwe. PLoS One. 2014; 9(11): e113621. 
PubMed Abstract | Publisher Full Text | Free Full Text 

52.  Brady M, Assaad R, Ibrahim BL, et al.: Providing New Opportunities to 
Adolescent Girls in Socially Conservative Settings: The Ishraq Program in 
Rural Upper Egypt—Full Report. 2007.  
Reference Source

53.  Edmeades J, Hayes R, Gaynair G: Improving the Lives of Married Adolescent 
Girls in Amhara, Ethiopia: A Summary of the Evidence. 2016. 

54.  Kashfi F, Ramdoss S, MacMillan S: BRAC’s Empowerment and Livelihood 
for Adolescents: Changing Mind-Sets and Going to Scale with Social and 
Financial Skills for Girls. 2012.  
Reference Source

55.  Shahnaz R, Karim R: Providing Microfinance and Social Space to Empower 
Adolescent Girls: An Evaluation of BRAC’s ELA Centres. 2008; Accessed May 
15, 2023.  
Reference Source

56.  Ashraf N, Low C, Mcginn K: The Impact of Teaching Negotiation on Girls’ 
Education and Health Outcomes Innovations for Poverty Action-Zambia 
Negotiating a Better Future Final Pilot Report Report Content. 2013. 
Reference Source

Page 17 of 23

Gates Open Research 2023, 7:106 Last updated: 12 SEP 2023

http://www.ncbi.nlm.nih.gov/pubmed/35698076
http://dx.doi.org/10.1186/s12978-021-01304-7
http://www.ncbi.nlm.nih.gov/pmc/articles/9195188
https://www.unfpa.org/data/adolescent-youth/NG;
https://hcdexchange.org/resource-repository/aligning-contraception-with-family-and-life-goals-of-married-adolescent-girls-in-northern-nigeria-the-case-of-matasa-matan-arewa/
https://hcdexchange.org/resource-repository/supporting-scalable-youth-powered-programming-at-the-community-level-in-ethiopia-the-case-of-smart-start/
https://www.psi.org/publication/connecting-contraception-to-girls-lives-and-aspirations-in-southern-nigeria-the-case-of-9ja-girls/
http://www.ncbi.nlm.nih.gov/pubmed/35614963
http://dx.doi.org/10.12688/gatesopenres.13589.1
http://www.ncbi.nlm.nih.gov/pmc/articles/9110738
https://www.itad.com/knowledge-product/a360-process-evaluation-final-report/
http://dx.doi.org/10.1257/app.20170416
http://dx.doi.org/10.31899/pgy7.1020
https://www.icrw.org/wp-content/uploads/2020/06/What-Works-for-Adolescents-Empowerment-Learning-Brief.pdf
https://www.gage.odi.org/publication/adolescent-girls-economic-interventions-evidence-review/
https://alignplatform.org/sites/default/files/2019-02/girls_clubs_guide.pdf
https://www.gatesfoundation.org/equal-is-greater/
http://www.ncbi.nlm.nih.gov/pubmed/31363361
http://dx.doi.org/10.1111/cdep.12279
http://www.ncbi.nlm.nih.gov/pmc/articles/6667174
https://developingadolescent.semel.ucla.edu/core-science-of-adolescence/developing-values-goals-and-identity
https://psycnet.apa.org/record/1985-98423-000
http://dx.doi.org/10.1037/mot0000127
https://www.unfpa.org/publications/emerging-evidence-lessons-and-practice-comprehensive-sexuality-education-global-review
http://dx.doi.org/10.31899/pgy7.1018
http://www.ncbi.nlm.nih.gov/pubmed/32527659
http://dx.doi.org/10.1016/j.bpobgyn.2020.04.003
http://www.ncbi.nlm.nih.gov/pmc/articles/7438971
http://www.ncbi.nlm.nih.gov/pubmed/30348231
http://dx.doi.org/10.1017/S0021932018000305
https://apps.who.int/iris/bitstream/handle/10665/43369/9241593776_eng.pdf;sequence=1
http://dx.doi.org/10.31899/pgy9.1101
http://www.ncbi.nlm.nih.gov/pubmed/29672098
http://dx.doi.org/10.1037/hea0000618
https://globalcommunities.org/resources/the-impact-of-conditional-household-grants-and-saving-incentives-on-the-resilience-of-vulnerable-households-2/
https://www.empowerwomen.org/en/resources/documents/2014/7/economic-empowerment--strategies-for-adolescent-girls?lang=en
https://orange.ngo/wp-content/uploads/2018/01/Youth-Led-Labour-Market-Assessment-Toolkit.pdf
https://academicjournals.org/journal/IJVTE/article-full-text-pdf/B0B219F55719
https://www.brookings.edu/research/life-skills-in-non-formal-contexts-for-adolescent-girls-in-developing-countries/
http://dx.doi.org/10.31899/pgy15.1002
http://www.ncbi.nlm.nih.gov/pubmed/26547145
http://dx.doi.org/10.1016/j.adolescence.2015.09.011
http://www.ncbi.nlm.nih.gov/pubmed/23582867
http://dx.doi.org/10.1016/j.jaac.2013.01.013
http://www.ncbi.nlm.nih.gov/pubmed/25415455
http://dx.doi.org/10.1371/journal.pone.0113621
http://www.ncbi.nlm.nih.gov/pmc/articles/4240618
https://www.researchgate.net/publication/237414685_Providing_New_Opportunities_to_Adolescent_Girls_in_Socially_Conservative_Settings_The_Ishraq_Program_in_Rural_Upper_Egypt
https://www.childwatch.uio.no/news/2012/brac-_november_2012.pdf
https://www.findevgateway.org/case-study/2008/07/providing-microfinance-and-social-space-empower-adolescent-girls-evaluation
https://www.theigc.org/sites/default/files/2014/09/Ashraf-Et-Al-2013-Working-Paper.pdf


Open Peer Review
Current Peer Review Status:    

Version 1

Reviewer Report 12 September 2023

https://doi.org/10.21956/gatesopenres.16050.r34588

© 2023 LaFond A et al. This is an open access peer review report distributed under the terms of the Creative 
Commons Attribution License, which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original work is properly cited.

Anne LaFond   
JSI, Arlington, USA 
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The letter explains clearly the importance of layering ASRH programs with economic 
empowerment opportunities. It also communicates well the complexity associated with this kind 
of programming and the challenges of applying both evidence-based practices and user-
responsive strategies. The paper provides valuable information not only for ASRH and health 
program funders, designers and implementers, but also programs in other sectors that seek to 
address the intersectionality of social outcomes and economic opportunity and security. It delves 
deeper than most papers into specific and practical lessons of integrated program designs and 
the use of two best practices: being evidence-informed and generating and applying insights on 
program users’ lived experiences, especially among vulnerable and under-represented 
populations. The experiences/insights shared from this program will benefit ASRH programs 
seeking better and more sustained ASRH outcomes. The call for improving approaches to 
synthesizing evidence and making it accessible (and therefore useful) to program designers 
should be noted. 
 
An advantage of this paper beyond providing insights into programs that layer economic 
empowerment interventions into SRH is its focus on how the program design process took place. 
This paper offers practical insights into intervention design strategies that seek to optimize both 
human-centered and evidence-driven approaches without backing away from the challenge of 
working this way. Consultation with program users may be a standard practice. However, HCD 
introduces ways of working with people (youth in this case) that generates insights that may not 
be well reflected in published evidence. In the case of the four programs discussed, these user 
insights helped to tailor and refine evidence-driven health programs and strengthen intervention 
design. The layering of evidence, along with collaboration with economic empowerment experts, 
helped program designers find the right fit between interventions and a variety of youth program 
users across different countries, age groups, and life stages.    
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Tables 2 and 3 are particularly useful in illustrating how evidence and user insights can be 
complementary in program design. Where evidence provides a range of tested solutions (e.g., the 
core components that made up each intervention), HCD helps to validate their relevance in 
specific program settings and populations, fill evidence gaps and streamline the prioritization of 
possible solutions. Where user insights did not line up fully with the published evidence, the HCD 
processes - user insights research and prototyping - helped to tailor interventions to the needs 
and desires of different users (e.g., younger and older adolescents; married, unmarried). The 
discord between evidence-based approaches and user insights was addressed through iteration 
and adaptation in the application of HCD. 
To further the application of this learning, it would be helpful if the authors could translate their 
learnings more explicitly for practitioners who are designing HCD-led interventions. 
 
Suggested minor revisions: 

While the focus on being evidence-informed is clear in the paper, the authors could explain 
more clearly how the design process was “gender-intentional.” 
 

1. 

It would help to reflect on the effectiveness of the balanced approach as well as its 
complexity. If there is any available evidence on the outcomes of any of the programs 
presented, it would be useful to mention it with the caveat that economic empowerment 
programs can take some time to produce results. 
 

2. 

Provide a brief explanation of what you mean by age-appropriate economic empowerment. 
Questions may arise around the a) legal age for employment in the three countries and b) 
legal and ethical considerations around work for 15 and 16-year-olds. It would be helpful to 
understand if this influenced project design or success.   
 

3. 

Economic empowerment programs are gaining traction in ASRH programing. It would be 
valuable for this letter to recommend areas for further research to determine the influence 
of economic empowerment on ASRH programs. 
 

4. 

P9 Header. There is a typo in ‘Using evidence during design phrases’ It should be ‘design 
phases’.

5. 
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Louise Fox   
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This Open Letter describes Gates-funded project experience delivering SRH services to female 
adolescents in Sub-Saharan Africa (SSA) using gender transformative programming. The grantees 
used a human-centered design (HCD) process to solicit early feedback from stakeholders (e.g. 
potential participants, their families, and community leaders) on the participants' perceived needs 
and ideal modes of service delivery. Service providers incorporated this feedback into project 
design. 
 
Key findings included:  

Participants did not initially value SRH services and associated life skills training as much as 
the providers did based on international evidence. 

○

Participants wanted vocational skills training to help with income generation (e.g. hair 
dressing skills, business skills). They were more willing to participate in other trainings if 
they also got the vocational skills training.

○

Participants mostly sought skills training in traditionally female fields, despite these not 
being the most lucrative.  Participants chose the "known and comfortable".  

○

Engaging with stakeholders (especially the family) at the outset was highly effective. In 
particular, engaging with husbands on joint goal setting proved effective.

○

These insights are very valuable for practitioners, and clearly demonstrate the value of the HCD 
approach. While the cheapest design for an SRH project could be to simply provide the SRH 
services (which, if used, tend to have a high rate of return), if the target population does not 
demand these services and does not value them relative to vocational training, the cheapest 
design will be the least cost-effective. These findings help justify the use of more expensive but 
multi-faceted program design. They may also explain why many NGO- or donor-led programs for 
adolescent females do not scale into the public sector, where implementation silos dominate. 
 
The practitioners' experience also highlighted the limits imposed by existing gender norms on the 
use of a gender transformative service provision model. The Letter also highlighted a known but 
undervalued result: that the success of life skills training is highly dependent on the quality of the 
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mentor and the pedagogical methods. 
 
Overall, the Letter is well written and presents the programming and results in clear writing and 
very helpful graphics. However, the introduction was less helpful and should be revised. A 
stronger introduction would include:

Statistics on female adolescents in SSA, not global statistics which are mostly meaningless in 
this context.

○

A summary paragraph on what we know (evidence) about why adolescents in SSA have such 
a high rate of unmet contraception need compared with all women of reproductive age. 
This material would (i) set the scene for the program design, and (ii) help explain the 
findings. Ideally this discussion would go beyond the vague "discriminatory gender norms 
and patriarchal structures" since presumably these constrain all women, not just 
adolescents.

○

Finally, although this Letter focused on practice, not causal evidence, some statistics on outcomes 
(including attrition, which presumably was lower owing to the HCD design approach) would be 
helpful. 
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This is a very well researched and timely article and I congratulate the authors. Using HCD process 
to layer complementary economic empowerment components to existing SRH interventions is a 
very useful way to ensure sustainability of interventions and prevent high turnover of clients.  
 
The manuscript would benefit further from additional insights/details on the following elements:  
 
a) how does the layering of economic empowerment components to SRH interventions help 
navigate (positively or otherwise) the family/community dynamics and power relations associated 
with certain SRH interventions eg family planning; CSE etc;  
 
b) do the retention rates improve for SRH components after the economic interventions stop;  
 
c) Is there a "compromise" element to be factored in, i.e. do SRH interventions have to lowered in 
ambition for the package of SRH/economic empowerment to be accepted by clients and 
communities. For instance, does it preclude addressing certain SRH components over the others, 
e.g safe abortion; sexuality;  
 
d) Did the study look into dimensions which should be factored in to ensure scale, i.e. how to you 
move this from boutique level to scale.  
 
These are just some additional issues which would be useful for authors to address as they finalise 
the manuscript and develop next steps.
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